An assessment of Module 4 (Theoretical Assumptions)

Plan

1) To expand and criticize specific parts of module four.

2) To assess whether the module as whole poses more questions than it answers.

3) To evaluate how successful the module is in reaching its aims. 


-To identify the theories implicit/explicit in teachers’ practice. 


-To show theories underlying the intercultural approach (teaching/learning communication)


-To reflect on the practical implications above.

I believe that there is some general application of their ideas to schooling in any setting. I would say that this 'critical theory' must be taken as a very good idea, something which can enhance teaching and may help the students understand the process, perhaps even participate in it. But it is also something which does not apply to all situations. 

I notice that the author's statements are quite broad, sometimes questionable. For example, on page 89, he says that the aims of education, as well as its central concepts, are 'far from clearly articulated', and that it 'has no specific methodology'. Also, some of the quotes made me pause and think about the author's intention: On p.93, Freinet wrote, '...we came down the street and roads, inebriated by the morning breeze, encouraged by activities that had profound meaning for us...', but by the end of the quote, ...'the bell rang...and life stopped where the school started...', apparently because school was a '...new world, totally different from the world we lived in, with other rules, other interests, or, what is even worse, a sometimes dramatic complete lack of interest...'.  While I enjoy such descriptions and remember the sensation well, I think there are many explanations for, and responses to this type of experience. 

First of all, in many cases, the aims of education and its central concepts are pretty well articulated. It all depends on the school, the curriculum, and the next phase to which the students may progress. If the students are being prepared for specific exams, work, or skills, then it is often clear what should be the focus of instruction. If the students are studying foreign languages, then the aims are for them to speak, read, and understand the language in whatever way is useful for any speaker of any language. If the course is technical, then the aims are to teach those technical concepts and skills which are relevant to current practice in technological fields. etc. etc. 

Also, the methodology of instruction has improved dramatically in the last 20 years. Ever since psychologists realized that they could investigate effective vs. ineffective teaching, the social-science of education has grown and branched out, overlapping with lots of other areas. 

I find it all very interesting, but I have the greatest respect for the work of Dewey. He says that political forms (agencies, schools, curricula, governments) are necessarily ill-suited to their aims, because the populations they are meant to serve are evolving constantly. Thus, it is impossible for a 'political form', which is relatively static, to conform to constantly mutating population. I think this is a good way to describe some of the problems in education (even those mentioned by the more radical 'critical' educators like Freire). Basically, modern society is fragmented rather than whole, and the seeming uselessness of school subjects is an inevitable result of this fragmentation. For example, a teacher of mathematics teaches topics which are only related to other mathematics topics, which can only be understood by further study of mathematics at a higher level, and only then can they be understood in a real context which is useful to somebody. Also, he teaches things which are useful but which have foundations that the students cannot likely understand. Thus, because of the modern and relatively advanced nature of current academics, the chance of fragmentation and 'decontextualization' is very high. 

Lastly, I question the notion that the students (of whatever age) are ready, willing, and capable of participating in a 'critical' process which will result in better educational practice. Students are usually interested in taking responsibilities for a little while, but then they lose interest and will try to manipulate the system. Perhaps this is a result of the novelty, so that they would participate more genuinely given time and practice. But I am more inclined to think that it is the adults' and professionals' responsibility to adjust and experiment with new, more interactive and 'contextualized' curricula. I think involving inexperienced students in such decisions may not be so fruitful. It might be fun at the moment, but it would probably not work well in the long run. But that certainly depends on culture as well as the age of the students in question.

Positives

1) The module presents a set of theories which encourage teachers to consider untraditional methods of teaching and learning. It deconstructs the typical emphasis on facts that exist in rigid systems of education. (But it is unclear on how to rebuild a different system of education)

Negatives

1) The module does not take into proper consideration the qualities of the teaching environment or the background of the students. 

2) It seems the module is trying to be universal in its approach to education in a multicultural environment but it lacks a theoretical foundation from which teachers in different setting could expand on. 

3) The module lacks in theories related to the evaluation of the students’ work. It is critical of strict grading systems but does not offer a solution.

4) There are other products of teaching which are not considered in the module. Should students be taught about a specific culture? How to be productive members of society? If so, then who is to decide what culture is emphasized and who is a productive member of society? Furthermore, should students be evaluated beyond pure intelligence and include emotional intelligence, social intelligence, street smarts etc? We know that some teachers overvalue some types of intelligence (the ability to memorize) and undervalue other types of intelligence (street smarts). Certainly each culture values certain types of intelligence over others.  

5) Are some of the quotes in the module out of date?

6) How does the module deal with the problem of fragmentation in a multicultural environment?

